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Introduction 
      In today's interdependent world, where contact among 
individuals from different cultures is increasing, knowledge of 
culture and communication skills can icrease productive 
intercultural interactions. The university foreign language 
classroom setting provides an opportunity for instruction in 
intercultural communication. This paper describes one approach 
to teaching intercultural communication in the EFL classroom. 
      During the 1995 academic year at Asia University, Marnie 
Ewing and Mary Meares created and piloted a twelve-week 
intercultural communication course syllabus. The course 
introduces Japanese university students to the skills and 
knowledge that can enhance communication with individuals from 
different cultures and/or subcultures, and it encourages 
development of sensitivity to cultural differences. 
     Although the course was developed with Japanese university 
students in mind, the activities may be adapted for use with 
students in various settings and at different levels of 
proficiency. The course, entitled English For Cross Cultural 
Communication, was piloted in its entirety in an elective course 
open to sophomore, junior, and senior students whose English 
language proficiency skills varied from low-intermediate to 
advanced levels. All of the students who took the course 
expressed an interest in foreign cultures, and many had traveled 
abroad. In addition, some of the activities were also 
successfully piloted with advanced Freshman English 
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International Relations and Business students, and low-
intermediate Economics, Business, and Law students. 
Rationale for Developing the Course 
      When development of an intercultural communication course 
was first contemplated, the students and their educational 
setting were taken into consideration. Since many students 
attend Asia University because of its diverse student body, its 
study abroad programs, and the opportunity to take English 
courses from native English speaking teachers, the environment 
at Asia University was an inspiration. Not only does Asia 
University matriculate more than 500 foreign students per year, 
but it also employs a relatively large number of full-time 
foreign faculty. These circumstances provide Asia University 
students with many opportunities for intercultural 
communication. Furthermore, many students take advantage of 
various foreign language study abroad programs, including the 
Asia University America Program (AUAP) and the Junior College 
Abroad Program (JCAP), to improve their English language skills 
and to learn more about foreign cultures . 
      The reasons for developing this course were threefold. The 
first reason was to help Asia University students realize the 
goal of internationalization. The Freshman English Curriculum 
states as one of its goals: 
     The focus of the Freshman English Program has become 
     internationalization, which means preparing Asia
     University's students for a more global existence by 
      promoting students' self-reliance and cooperation, 
      increasing cultural awareness, and raising communicative 
     competence (ELERI, 1995, p.  28).
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The activities contained in this course can help students 
increase their intercultural and international awareness. 
      The second reason for developing this course was to better 
prepare Asia University students for future jobs. As Japan 
expands its role in global economics, employees with 
intercultural communication skills will be more and more useful. 
Japanese members of the business community often need 
intercultural communication skills to successfully conduct 
business affairs with their counterparts in other cultures. 
      The third reason for developing this course was to expose 
Asia University students to skills which can enhance 
intercultural communication with people in Japan who belong to 
different cultural groups. All members of Japanese society, 
because of generational, geographical, ethnic, social, or other 
reasons, have various cultural perspectives and values. 
Although the myth of Japan as a homogenous society persists, 
many subcultures exist. For example, there are approximately 
3,000,000 Burakumin and over 24,000 Ainu living in Japan 
(Kodansha, 1993). Additionally, there are over 687,000 Koreans 
and over 150,000 Chinese foreign nationals in Japan (Kodansha, 
 1993). The existence of yet other subcultures such as Okinawan 
culture, rural culture, and city culture also present 
opportunities for intercultural communication within Japan. 
Intercultural Theory 
      In developing goals for an intercultural communication 
course, it is important to look at theories of intercultural 
awareness and growth. Milton Bennett (1983) proposes a valuable 
theory for addressing this issue. His developmental theory of 
intercultural sensitivity identifies six stages of ethnocentrism 
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and ethnorelativity along a continuum. In designing an 
intercultural syllabus, consideration of the first three stages 
is particularly important because many people are at these 
stages. 
      Bennett's first three stages are ethnocentric, which means 
that they utilize the individual's own cultural values and 
concepts as a measurement of the world. The first of these 
stages is "denial," in which other cultures are ignored, 
sometimes as a result of geographic or social separation. 
Individuals at this stage benefit from non-threatening 
activities that increase interest in and awareness of other 
cultures. 
      The second stage is "defense." Negative stereotyping of 
other cultures and the perceived superiority of one's own 
culture are both facets of this stage. Individuals at this 
stage have their perception of cultural superiority threatened 
as a result of coming into contact with other cultures, and 
perceive cultural differences negatively. In contrast, some 
individuals (often those living in a foreign culture or members 
of minority groups) adapt to the values of their host culture, 
and as a result, criticize and negatively stereotype members of 
their own culture. At this stage, activities that emphasize the 
commonalties of all cultures help individuals evaluate all 
cultures in a more positive manner. 
     One result of this positive emphasis is movement into the 
third ethnocentric  stage--"minimization." Minimization is the 
downplaying of cultural differences in favor of human 
universals. Individuals at this stage benefit from activities 
that increase their awareness of how culture influences their 
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own behavior and cultural differences in the interpretation of 
behavior. 
      Bennett divides the three ethnocentric stages from the 
three ethnorelative stages because of the shift in perspective 
that occurs between them. The ethnorelative stages are 
characterized by recognition that one's own culture is only one 
of many valid cultures. The ethnorelative perspective includes 
the last three stages--"acceptance," "adaptation," and 
"integration ." Acceptance is the stage where cultural 
differences in values and behaviors are accepted and respected. 
Adaptation is the stage where skills (e.g., empathy) are 
developed. Such skills allow individuals to have multiple 
frames of reference. The last stage is integration, in which 
individuals integrate their sense of being part of a culture  (or 
cultures) with their individual, independent frame of reference. 
This internalized frame of reference allows evaluation of 
situations based on context rather than cultural expectations. 
     Bennett maintains that it is important to assess the 
intercultural level of the students prior to beginning teaching 
or training. Activities at a level incongruous with 
participants' current state of awareness can potentially cause 
regression in their level of sensitivity. For example, if a 
student is at the stage of denial, activities emphasizing 
cultural differences (appropriate for students in the 
minimization stage) may increase negative stereotyping and 
feelings of superiority. Although any group of individuals will 
be at a variety of levels at a given time, sequencing activities 
through the ethnocentric stages, and from less threatening to
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more challenging, will have the potential to help them progress 
towards the ethnorelative stages. 
      In his book, Teaching Culture, Ned Seeyle (1993) discusses 
the issue of developing intercultural awareness and sensitivity 
in the language classroom. He addresses the specific issue of 
setting intercultural goals. He describes six progressive 
instructional goals. Seeyle begins with developing interest in 
the concept of culture and in other cultures. Like Bennett's 
denial stage, this can be done through sensory-oriented 
activities like cultural food days, looking at dance 
performances or hearing music from other cultures, and reading 
or hearing about the daily lives of people from other cultures . 
Seeyle's second through fifth goals address cultural issues in 
role expectations and social variables, how culture affects 
communication, how situation and convention influence behavior , 
and why individuals act in a certain way within their culture . 
His sixth goal is exploration of cultures and evaluation of 
generalizations. 
Setting Course Goals 
      Although Seeyle's goals are all valuable, to include them 
all is beyond the scope of a short class. Within the time 
constraints of a 12-week course, a more modest set of goals was 
necessary. Based on this constraint, three goals were developed 
while keeping in mind Bennett's stages. Although smaller in 
scope, these goals still aim to increase awareness of culture , 
empathy for people of other cultures, and skills for interacting 
with people from other cultures. 
     Although the other goals were modified, Seeyle's first goal 
--to cultivate the students' curiosity about culture --seemed to 
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be a necessary and appropriate starting place for teaching about 
intercultural communication. Starting with this goal allows the 
teacher to introduce culture-related vocabulary to the students 
and define terms that will be used throughout the course. It 
also serves to get the students interested in the subject of 
culture. In many ways, this is the most important goal, since 
the other goals are difficult to achieve unless the students are 
interested in the topic. 
      The second goal is for the students to learn about 
communication, including the effects of culture and situation on 
communication. Although everyone communicates each day in one 
way or another, presenting a model of communication (defining 
the sender, message and receiver) allows the process of 
intercultural and/or intracultural communication to be explained 
in objective terms. Once the students are familiar with the 
model, then different factors (e.g., verbal, nonverbal, 
situational, etc.) that affect communication can be explored. 
Hence, the students can begin to analyze why miscommunication 
occurs even within their own culture. One sub-goal is to 
illustrate the effect of class, age, and gender differences, and 
how these factors divide people into subcultures. Within each 
culture, there are basic options for behavior given a certain 
situation. By comparing these options, the students can see the 
influence of culture on communication. 
     The third goal is for students to develop awareness of, and 
skills for, improving intercultural communication. Real 
behavioral changes are difficult to make, but with the 
foundation of cultural awareness and knowledge established in 
the first two goals, students are in a position to internalize 
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that knowledge and begin to address their own perceptions and 
actions. By giving students a method of analyzing intercultural 
communication behavior and allowing them to practice 
interpreting situations, they can make conscious choices about 
appropriate behavior in a given situation rather than acting in 
an automatic way dictated by their own culture. By then giving 
them a chance to actually use this framework in real life 
situations, they can develop confidence in interacting 
interculturally. 
Activities 
      This course was designed to include a variety of activities 
that would appeal to different learning styles while fulfilling 
the goals of the course. The following is a description of some 
of the activities that were designed to reach each goal. In 
addition, a summary of goals and sample activities can be found 
in Table 1. 
      The first goal was to "cultivate curiosity about other 
cultures." This goal was reached during weeks one through 
three. One of the activities which was used to meet this goal 
was The Sensory Smorgasbord. For this activity the classroom 
was transformed into a mosaic of sights, sounds, tastes, smells 
and objects from around the world. The students were given a 
worksheet directing them to guess the origins and purposes of 
objects and to describe music, foods, drinks, and objects. The 
students' interactions with each item helped stimulate interest 
in other cultures, several of which the students had had very 
little contact with previously. Upon completion of the 
worksheet the class met to discuss the experience and to share 
answers and impressions. 
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      The second goal was to "learn about communication, 
including the effect of culture and situation on communication." 
This goal was met during weeks four through eight. One of the 
activities designed to carry out this goal was The Verbal 
Communication Information Gap. In this activity, each student 
was given a worksheet with two sections: "Things that help 
communication" and "Things that hurt communication." Also 
included were five variables that either help or hurt 
communication. Each student was given two of the answers. The 
objective was to fill in the missing answers by asking 
classmates questions. Each student was also given specific 
directions illustrating things that prevent messages from being 
received. For example, one student was given directions to chew 
several pieces of gum while interacting with his/her classmates. 
Others were asked to whisper, yell or mumble. The teachers also 
took part in the activity by speaking foreign languages. The 
purpose of this activity was to simulate as many hindrances to 
communication as possible, thus creating an environment in which 
communication was unsuccessful. After the students had made an 
attempt to fill in all of the answers for the worksheet, the 
class met to share impressions and information. 
     Another activity used to meet the second goal was The 
Nonverbal Communication Role Play. For this activity the 
students were given a short dialogue to read and directions to 
follow concerning personal space, positive or negative facial 
expressions, and eye contact. After role playing the dialogue, 
the class discussed ways in which behavior and situation affect 
communication.
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      The third goal was to "develop awareness of and skills for 
improving intercultural communication." This goal was met 
during weeks eight through twelve. One of the activities 
designed to carry out this goal was The Disability Simulation. 
In this activity, the students completed various tasks, both 
inside and outside the classroom, while experiencing a simulated 
physical disability. The disabilities which were simulated 
included blindness, deafness, muteness, loss of limb, and 
paraplegia. After attempting to complete the tasks, the group 
discussed their experiences and brainstormed how daily 
activities would be accomplished as a disabled person. Through 
this activity, the students were able to experience another way 
of life and membership in a minority group that many had not 
experienced before. 
      Another activity used to meet the third goal was The 
Perceptions of Japan Activity. For this activity, the students 
ranked adjectives that describe their impressions of how 
Japanese are viewed by individuals from other countries and then 
studied the results of a survey given to individuals in Asian 
countries in which adjectives used to describe Japanese were 
ranked. After reading about which adjectives were used to 
describe Japanese, the students discussed how they would like 
Japanese to be perceived by others. This activity helped the 
students to see Japanese culture from a different perspective 
and, as a result, to recognize the complexities of intercultural 
communication. 
Conclusion 
     Clearly, intercultural communication skills are important 
for the future of Asia University students and indeed the world. 
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Teaching these skills in the EFL classroom is beneficial to the 
students because it improves their English language skills and 
prepares them for future intercultural encounters. 
      The intercultural communication syllabus was successful in 
achieving its goals because it was theoretically sound in terms 
of both intercultural sensitivity development and classroom 
teaching pedagogy. Available research on the development of 
intercultural sensitivity and the teaching of intercultural 
communication was utilized, specifically Bennett's and Seeyle's 
work. The goals and activities were sequenced in a manner 
designed to promote progression in intercultural sensitivity, to 
develop a more international world view, and to increase 
knowledge of culture and communication. In addition, student 
evaluations revealed that students not only found the class more 
interesting and useful than other university courses (including 
English  courses), but also felt increased awareness of and 
empathy for members of other cultural groups, both Japanese and 
foreign. As Ned Seeyle has written, "We live in a multicultural 
world. An education that helps students acquire intercultural 
communication skills is a necessity for everyone" (Seeyle, 1993, 
p.  267).
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Table 1 
course
: Goals and Activities 
syllabus
for an intercultural
Goals
I.
A.
B.
Cultivate curiosity about 
other cultures 
Formulate a definition of 
culture 
Develop vocabulary for 
talking about culture
II.
A.
B.
Learn about communication, 
including the effect of 
culture and situation on 
communication 
Clarify the differences 
between stereotypes and 
generalizations 
Learn how cultural, 
social and situational 
variables affect 
communication
A.
B.
C.
Develop awareness of and 
skills for improving 
intercultural 
communication 
Develop skills for 
interpreting the behavior 
of others 
Become familiar with the 
concept of culture shock 
and how it affects 
behavior 
Interact with someone from 
another culture and 
evaluate the interaction 
based on knowledge of 
culture and communication
Activities
• The Sensory Smorgasbord
The Cultural Iceberg
Culture Mind Map
A Communication Model
• Barnga, a culture 
   simulation (Thiagarajan 
   and Steinwachs, 1990) 
• Role Plays 
     a. Nonverbal Factors 
     b. Verbal Factors 
     c. Social Variables
Proverb Illustrations 
and Presentations
Culture Assimilators 
(Kataoka, 1993)
The Culture Shock Cycle 
(Oberg, 1960)
International Holiday 
Party
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